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ABSTRACT
Providing opportunities for student teachers “to reflect on, and benefit from real 
classroom experience" during the reflective inquiry sessions is necessary to empower 
student teacher learning via teaching (Heng and Khim, 2004, p. 33). The present study 
was aimed at identifying what was the focus of reflections centralized by the practicum 
supervisors during the implementation of the reflective inquiry sessions. The researcher 
also wished to examine the student teachers' levels of reflectivity experienced by the 
student teachers during the reflective sessions and to investigate to what extent the 
professional dialogue sessions have inculcated the student teachers’ self-efficacy beliefs 
in realizing their strengths and weaknesses in teaching. Five student teachers from Institut 
Pendidikan Guru Malaysia Kampus Kota Bharu, Kelantan who were undergoing 
practicum in secondary schools around Kota Bharu were selected as the research 
participants. Qualitative interviewing based on the general interview guide and semi­
structured interview approach was employed as a method to collect the required data 
from the sample. From the results of the study, six foci of reflections were prominent in 
the discussions between the research participants and their respective supervisors during 
the reflective inquiry sessions. Reflecting on the research participants' levels of 
reflectivity, the analysed data showed that 45% of the interview entries were coded at 
level one which is Technical Rationality (TR), 50% at level two of reflectivity, Practical 
Action (PA), and only 4 interview entries which cover 5 % out of the total entries 
indicated reflection at level three, Critical Reflection (CR). The findings also found out 
that the development of the research participants' self-efficacy beliefs in realizing their 
strengths and weaknesses in teaching was due to three contributing factors: the 
employment of reflective techniques by the supervisors, the value of accepting the 
strengths and weaknesses in teaching experienced by the research participants and the 
applications of the outcomes that were gained during the reflective inquiry sessions on 
the upcoming lessons. The issue of lack of time allocated to conduct the reflective 
inquiry sessions was underscored as key reason for the lack of success to professionalize 
teaching for learning in reflective inquiry.
ACKNOWLEDGE*! ENT
All praise is due to Allah the Almighty on Whom ultimately I depend for guidance and help.
To complete this research, I am indebted to many individuals for which without 
them this research would not become a reality.
First and foremost, I would like to express my utmost gratitude to my supervisor, 
Dr. Nabilah Binti Abdullah who was very instrumental in reviewing the work. Her 
constructive comments and suggestions have paved me to the right direction till to the 
completion of this research.
Credits are also dedicated to selected student teachers, from Institut Pendidikan 
Guru Malaysia Kampus Kota Bharu, Kelantan who had been the participants in this 
study. Your willingness and commitment to share your practicum experience were really 
appreciated.
Last but not least, to my beloved parents and not forgotten, my wife, Nor 
Hairunnisa Binti Mohammad Nor, thanks for the constant support and endless 
encouragement. When my heart gets tangled and my soul is bottled with sorrow, you 
guys are always there to guide me back to the light.
iv
CHAPTER ONE 
THE STUDY
1.0 Introduction
According to Richards (2003), reflective practice moves along a continuum as 
teachers make changes and adjustments towards their teaching repertoire to suit the 
students’ needs and interests over time. The changes made indirectly develop the 
teachers’ attitudes and awareness as such development can benefit their professional 
growth as a teacher. The insights gained during the process boost the teachers’ motivation 
to help the students learn more.
Richards (2006) argues further about the pivotal role of reflective practice in 
enabling teachers to assimilate the theoretical and pedagogical knowledge about teaching 
learnt in teacher training courses into real-life teaching context. He claims that to grow 
professionally, teachers undeniably need experience but if experience and reflection 
come hand in hand, those two ‘"can be a powerful impetus for teacher development” 
(Conclusion section, para. 1). Hence, since the aspect of teachers' professional growth 
has been the main concern, attention should be given to the application of reflective 
practice towards student teachers' professional growth as future teachers.
Universities and teacher training institutes in Malaysia are working hard towards 
the production of competent, proficient and enlightened teachers (Heng & Khim, 2004). 
Besides emphasizing on the mastery of the subject concerned, considerable exposure on 
the pedagogical approaches in teaching and learning is also provided to student teachers. 
This is evident when the practicum model as prescribed in practicum guidebook
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